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THE QUALITY OF WORD CHOICE
IN THE NARRATIVE COMPOSITIONS OF THE ENGLISH
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Abstract.This study was an attempt to answer the questions: Are the
words used in the compositions of Writing I students specific and
appropriate? Are the nouns, adjectives, verbs, and adverbs used in the
compositions under study specific and appropriate? The data source of
the study was the students’ Writing I final test papers of academic years
2006/2007 (15 papers) and 2008/2009 (15 papers). The results are the
words made by the students from both academics are specific and
appropriate in which the score is 3. There are 20 essays scored 3 or in
good quality, 7 essays with excellent score (4), and 3 essays are scored 2
(fair). The nouns used are specific (good score of 3) while the verbs and
the modifiers used are somewhat specific (fair score of 2). All four class-
words are used appropriately in which the score is 4 (excellent). Based on
the results, it is suggested the EESP authorities include vocabulary
section in Writing I syllabus that is treated as equally important as any
other elements of Writing. The Writing I lecturers are expected to teach
the students to master and use specific and appropriate words. The
students themselves are encouraged to enrich their vocabularies by
reading books.
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Introduction
In the English Education Study Program of the Faculty of Teacher

Training and Education, Widya Mandala Surabaya Catholic University
(henceforth  EESP  of  TTEF,  WMSCU)  at  present,  writing,  one  of  the
language skill subjects that the students have to master, consists of a
series of writing subjects: Writing I, Writing II, Writing III, and Writing
IV,  each  of  which  is  assigned  3  credits.  In  Writing  I,  the  students  are
trained to master recount and narrative genre texts, while in Writing II,
they are taught to produce descriptive, news item, and report text type.
Later, in Writing III, they learn about and write explanation and
exposition texts. Finally, Writing IV deals with discussion and review
texts. The division of the levels is determined in line with the concepts of
genre-based approach pioneered by Australian English curriculum experts
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and practitioners and widely used in Common Wealth countries (Tukan et
al, 2008, in process). At the EESP of TTEF of WMSCU, the genre-based
approach to the teaching of Writing has been effective since the even
semester of the 2006/2007 academic year (FKIP, 2007).

By design, Writing I, focusing on Recount which includes (auto)
biography and Narrative text type, has been taught in every even semester
ever since the academic year of 2006/2007. Recount is a text type that
retells past activities or events, usually in the order in which the activities
or events happened; on the other hand, narrative is a text type that tells a
story about a true or imaginary happening. The chief difference between
them is that there is a complication followed by a climax and resolution in
the narrative while in recount, these elements are absent. Both, however,
have orientation, chronological events, and endings. In addition, both text
types share the same aims – to entertain the readers and to educate them
(Harjanto & Tukan, 2006).

After a 4-month-course of Writing I, the students are expected to
write good quality recount and narrative compositions. This subject
(Writing  I)  is  important  since  it  is  the  basic  of  the  Writing  series  in  the
EESP curriculum. Besides, Blanchard and Root (1998) assert that the
easiest way to begin writing is to write about things one knows well: that
often means writing about oneself (autobiography), one’s experiences
(recount), and one’s imagination (narrative), just exactly the things that
one acquaints with in everyday life. Apart from this, mastering Writing I
is a prerequisite for the EESP students to join the next series of the
writing subject – Writing II, Writing III, and Writing IV. It is assumed
that the students’ accomplishment in Writing 1 will surely help them to
do their Writing assignments even of the more difficult ones such as
research project reports.

Although Writing 1 deals with recount and narrative, this study
focuses on narrative because narrative uses descriptive words to make a
text interesting and lively, whereas recount – which aims to inform the
readers about events happened in the past – does not necessarily use
descriptive words (Sadler & Hayllar, 2000), (Anderson & Anderson,
2003).

According to Peha (1995), whose opinion is adopted by the writer,
a  composition  is  said  to  be  good when:  (1)  Its  ideas  are  interesting  and
important, (2) Its organization is logical and effective, (3) Its voice is
individual and appropriate, (4) Its choice of words is specific and
appropriate, (5) Its sentences are smooth and expressive, and (6) Its
conventions are correct and communicative. Among those characteristics
of a good composition, this research focuses on choice of word, the
smallest unit in writing. Without words, the writer cannot express his
intended meanings in the form of a piece of writing since words
“represents ideas of things” (Baker, 1972, p. 180)

However, writing is not merely arranging words into sentences,
sentences into paragraphs, and paragraphs into longer texts without any
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purpose. The words arranged into larger units should be meaningful and
understandable to both the writer and the reader (Purnama, 2002). This
importance of word choice is stressed by Guth (1969, p. 409), who claims
“An  effective  writer  knows  how  to  use  words  in  such  a  way  that  they
carry the intended meaning and produce the desired effect.  He is always
looking for words that will help him say what he wants to say more
clearly, more directly”. Apart from this, Peha (1995) states that when a
person writes in English and decides which words to use, he has plenty of
choices. Likewise, Kessler (1984) claims that words are the writer’s tool
but still he should consider the variety in order to choose the precise ones.
As a matter of fact, Lannon asserts “Word choice ultimately determines
the quality of your writing” (1992, p. 193).

Relating to the aims of narrative – to entertain and educate the
readers, the story being composed should be interesting to capture the
attention of the readers and compel them to read further. To achieve this,
Cowan (1983, p. 172) declares, “To hold their attention – you are going to
have  to  draw  pictures  for  them,  pictures  in  words.  Very  likely,  these
specific pictures will be the thing your reader most remembers.” This is in
line with Peha’s theory (1995) claiming that a composition is said to be
good if it, among others, contains specific and appropriate words. He
specifies these kinds of words into strong verbs, concrete adjectives, and
precise adverbs. In addition, Fawcett and Sandberg (1984, p. 185) claim
that, “Good writers express their ideas as exactly as possible, choosing
specific, concrete, and vivid words  and  phrases.  They  do  not  settle  for
vague terms and confusing generalities.”

Ideally speaking, with good and careful word choice, the writer
could create a mental picture for the readers. As stated earlier, the word
choice (diction) of a good composition of any genre has to be specific and
appropriate (Peha, 1995). Peha further claims that the word choice of a
piece of writing is said to be specific if it uses strong verbs that tell how
actions are performed, and it also uses adjectives and adverbs that make
things  more  specific.  It  is  appropriate  if  the  words  are  used  correctly  in
the sentences. In brief, specific and appropriate choice of words makes a
piece of any written genre fresh, lively, and understandable. It is expected
that the EESP students can produce compositions with specific and
appropriate chosen words.

Whether this expectation has been fulfilled, needs a scientific
study. So far, there has not been any reported study on the quality of word
choice done at the EESP. There has been a thesis written by Soebakti
(1995) about word choice or diction in the EESP but it just analyzed the
errors of diction encountered in the writing exercises of the second
semester of EESP students in the academic year of 1993/1994 and also
studied the possible causes of making the errors. He was not concerned
with the quality of the word choice itself which is also essential in giving
beneficial contribution to the EESP in general and to Writing 1 lecturers
in particular. That is why the writer decided to analyze the quality of the
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word choice encountered in the EESP students’ Writing 1 compositions,
with special reference to their narrative compositions. In line with the
background of the study under report, the major research questions are as
follow “Are the words used in the compositions of Writing I students
specific an appropriate?”

The Method
In collecting and analyzing the data, the researcher relied heavily

on the qualities of a good piece of writing, especially one that deals with
word choice, proposed by Peha (1995), besides her own writing
knowledge and experiences as the parameters. To Peha, writing is
considered good if it has among others appropriate, specific, and
memorable word choice which is characterized by the use of concrete
nouns, strong verbs, precise modifiers, and striking words. Besides, to
assess the quality of the word choice, the writer used the rubric of word
choice adopted from Peha.

Table 1
Word Choice Rubric for Quality Analysis

Category 1 – Unsatisfactory 2 - Fair 3 - Good 4 - Excellent
Specific (S) §Use too general

and too vague
words to paint
pictures in
readers’ mind.

§ Use some
specific
nouns,
verbs, and
modifiers to
create
mental
picture in
readers’
mind.

§ Use specific
nouns,
lively verbs,
and precise
modifiers
adequately
to add the
meaning.

§ Use precise
nouns,
descriptive
adjectives,
strong
verbs, and
precise
adverbs to
enhance the
meaning.

Appropriate
(A)

§ Use most words
that are
inappropriate that
make the writing
unclear.

§ Use several
words that
are
inappropriat
e that make
the writing
somewhat
unclear.

§ Use
appropriate
and
inappropriat
e words
adequately
that make
the writing
somewhat
clear.

§ Use most
words
appropriatel
y that make
the whole
writing
clear.

The Results
Word Choice Quality Analysis

After analyzing the quality of word choice of the students’
compositions from academic year 2006/2007 and 2008/2009, the writer
finds that the quality of both academics is more or less the same. They
both have the same average score (3) which is said to be good. From the
academic year 2006/2007, there are 2 essays which have been scored 4,
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while from that of 2008/2009, there are 5 essays are considered excellent
in terms of word choice quality. Good word choice, represented by score
of 3, is found in 12 essays belonging to the students of the academic year
2006/2007 and in 8 essays belonging to the other academic year. One
essay of academic year 2006/2007 and two from that of 2008/2009 are
scored 2 and considered as having fair usage of word choice. No essays
with unsatisfactory word choice quality found from both academic year
which  infers  that  the  students  from  both  academics  have  already  had  a
good knowledge in choosing specific and appropriate words in writing.
The comparison result is summarized in the table below.

Table 2
Word choice Quality of the Compositions Written by  the Students of

the Academic year 2006/2007 and 2008/2009,

The Quality of Word Choices of 2006/2007 Writing I Students
As the writer analyzing the quality of word choice in the students’

narrative composition of the academic year 2006/2007, the writer
discovered that the students tend to repeat the words over and over again.
The repeated nouns are like “boyfriend”, “bestfriend”, and “girlfriend”
which implies that the students lack of being trained to use the synonyms
that they can easily find the words in their thesaurus. The writer also
found many essays share the same specific words. Specific nouns like
“best friend”, “boyfriend”, and “students” are highlighted in 8 essays
while “girl” is used in 11 essays which is more than half of the total
essays. The adjectives “the best” is spotted in 5 essays and “same” is used
in 6 essays. The common specific verb found in 8 essays is “leave” and

Students of Academic Year 2006/2007 Students of Academic Year 2008/2009
Essay Score Quality Essay Score Quality

1 3 Good 16 3 Good
2 4 Excellent 17 3 Good
3 3 Good 18 4 Excellent
4 3 Good 19 4 Excellent
5 3 Good 20 4 Excellent
6 3 Good 21 3 Good
7 2 Fair 22 3 Good
8 3 Good 23 3 Good
9 3 Good 24 4 Excellent
10 3 Good 25 3 Good
11 3 Good 26 3 Good
12 3 Good 27 3 Good
13 3 Good 28 2 Fair
14 3 Good 29 4 Excellent
15 4 Excellent 30 2 Fair
Σ 46 - Σ 48 -

Average 3.067 ≈ 3 Good Average 3.2 ≈ 3 Good
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“wait”  is  used  in  6  essays.  For  adverb,  “together”  appears  in  8  essays.
These findings indicate that the most students from this academic year
have  the  same  level  of  mastering  the  English  words  and  of  using  the
words that are specific.

The  students  from  this  academic  year  do  not  misuse  the  words
more than 15 times. It means the students have a good understanding
about the words and their meanings. Most commonly inappropriate word
that  found  in  the  essays  is  “on  someone’s  face”  that  modifies  how  the
tears drop, while the correct one should be “on someone’s cheek”. There
are  5  essays  containing  inappropriate  nouns  since  they  are  treated  as  a
verb (for instance: “phoned” “propose”), or as an adjective (“brave”,
“cheerful”, etc). This shows that the students still have impartial
knowledge about the various forms of English nouns.

Text Word Choice of 2008/2009 Writing I Students
The writer noticed that the students from this academic year prefer

to  repeat  the  words  than  to  give  the  synonyms or  add other  descriptions
on the words used. For example, in most essays of this academic year
(Essay 16, 17, 18, 22, 27, 29, and 30), the noun “carpet” is used so many
times that lead the reader to boredom. Some essays contain better
description by adding the color of the carpet such as “red carpet with gold
yarn” and so on. There are some specific words used in several essays of
the academic year 2008/2009. The nouns “carpet” and “mother” appear in
the  most  number  of  essays  –  7  essays.  The  adjective  “favorite”  can  be
found in 6 essays while the second most-commonly-used adjective
“invisible”  found  in  3  essays.  The  verb  “hear”  is  present  in  10  essays
while “reply” and “remember” are found in 6 essays from this academic
year.  For  the  adverb,  “together”  is  dominant  and  used  in  5  essays.  The
usage of these same words are due to the same narrative topic chosen by
the students or it indicates that the students share the same knowledge of
the words or being exposed in the same environment that applies those
words.

The difference of ability to use the English words appropriately is
demonstrated in 15 essays made by the students of the academic year
2008/2009. There is an essay with the greatest number of misused words
that reaches for 30 words, however the rest of the papers show good and
also excellent result in terms of using the words appropriately. The
possessive nouns are used incorrectly in two essays, such as “drummer’s
blink” and “photo’s Bradd Pitt” that are supposedly written reservedly.
Many adjectives are inappropriately treated as nouns like “shock” and
“luck”. The misused phrasal verbs also exist in 3 essays, for instance: “to
take back” and “bring up” that point out the limited knowledge about the
phrasal verbs themselves. Double preposition and incorrect form make
some adverbs inappropriate that further indicate that the students need
more explanation about the prepositions and special adverbs that have the
same form as adjectives like “fast” and “close”.
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Word Choice Quality of 2006/2007 Writing I Students
From 15 essays made by the students of academic year 2006/2007,

it  has  been  analyzed  that  the  quality  of  their  word  choice  is  said  to  be
good as it reaches score of 3. There are 2 essays that deserve the highest
score of 4 that shows an excellent use of both specific and appropriate
words. A good use of chosen words that is identified by score 3 is found
in  12  essays.  There  is  only  one  essay  that  given fair  score  of  2.  For  the
details of class-words, it can be seen in the following table.

Table 3
The Quality of Specific Words of 2006/2007 Writing I Students

Essay Nouns Adjectives Verbs Adverbs Average
1 2 2 2 3 2
2 3 2 2 3 3
3 2 1 1 1 1
4 3 1 1 2 2
5 4 1 1 2 2
6 3 3 2 1 2
7 1 1 1 1 1
8 1 1 2 1 1
9 2 3 2 2 2
10 1 2 1 2 2
11 2 2 1 1 2
12 1 1 2 1 1
13 3 2 2 1 2
14 1 2 1 1 1
15 2 4 1 3 3

Mean 33/15 =
2.2
≈ 2

28/15 = 1.87
≈ 2

22/15 =
1.47 ≈

1

25/15 =
1.67
≈ 2

27/15 =
1.8
≈ 2

From the table above, it is clearly seen that the students from this
academic year (2006/2007) still struggle to use specific words. Their
average quality in producing specific words is worth score of 2. The
nouns and the modifiers used are not very specific while the average score
of 1 of the verbs shows that mostly the verbs used in the compositions are
general. There is only 1 essay with excellent score of specific nouns, 5
essays  with  good  score  of  specific  nouns,  5  essays  with  fair  use  of
specific nouns, and 4 essays with dissatisfactory score that indicate the
four students still struggle to differentiate between specific and general
nouns. In adjectives, only 1 essay gets an excellent score, 2 essays is
scored 3, 6 essays with fair score, and 6 others are unsatisfactory. For the
verbs, no essay gets excellent and good score, 7 essays is scored 2 (fair)
and 8 essays is said to be poor quality of specific verbs. For the adverbs,
no essay gets the highest score, there are 3 essays considered good in the
quality  of  using  specific  adverbs,  4  essays  get  2  in  score  (fair),  and  8
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essays score dissatisfactory quality. It means that the students still face
difficulties in finding the specific words, especially the verbs.

Table 4
The Quality of Appropriate Words of 2006/2007 Writing I Students
Essay Nouns Adjectives Verbs Adverbs Average

1 4 4 4 3 4
2 4 4 4 4 4
3 4 4 3 4 4
4 3 4 4 1 3
5 4 3 3 4 4
6 3 4 4 3 4
7 4 1 4 4 3
8 4 4 4 4 4
9 4 4 4 4 4
10 2 4 4 3 3
11 4 4 3 4 4
12 4 4 4 3 4
13 4 4 3 2 3
14 4 4 4 4 4
15 4 4 3 4 4

Mean 56/15 =
3.73 ≈

4

56/15 = 3.73
≈ 4

55/15 =
3.67 ≈

4

51/15 =
3.4   ≈ 3

56/15 =
3.73  ≈ 4

The table above shows that the students from the academic year of
2006/2007 have well knowledge of English words and their meanings.
The average score of the appropriate words indicates that the students
have an excellent quality to use the words appropriately in the context,
except for the verbs which only scores 3. Only 1 student gets lowest score
in using adjective appropriately and another student gets dissatisfactory
quality in using appropriate adverbs. In other words, the ability of the
students in using appropriate words is vary greatly but most of the
students have excellently used the words appropriately.

Word Choice Quality of 2008/2009 Writing I Students
The word choice quality of the students in the academic year

2008/2009 is evaluated as good quality since it is scored 3 in average.
There are 5 excellent essays that contain many specific words but few
misused words. Eight essays are said to be good as it is worth score of 3.
The rest two essays are given 2 in score due to the fair use of specific and
appropriate words. There are no essays with unsatisfactory result found in
this academic year which shows that the students of this academic year
have a good knowledge in using words specifically and appropriately.
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Table 5
The Quality of Specific Words of 2008/2009 Writing I Students

Essay Nouns Adjectives Verbs Adverbs Average
16 1 1 1 1 1
17 2 3 2 1 2
18 4 4 2 3 3
19 4 3 1 2 3
20 4 3 3 2 3
21 3 2 2 2 2
22 4 1 1 1 2
23 2 2 2 2 2
24 1 4 2 3 3
25 1 2 2 2 2
26 1 2 2 3 2
27 1 1 2 1 1
28 1 1 2 1 1
29 3 2 4 4 3
30 3 3 1 2 2

Mean 35/15 =
2.33 ≈

2

34/15 = 2.27
≈ 2

29/15 =
1.93 ≈

2

30/15 = 2 32/15 =
2.13  ≈ 2

The  students  from  this  academic  year  show  a  fair  quality  of  using  the
specific words. The average from each class-word, that only scores 2,
indicates that the students have not mastered to use specific words in the
compositions. Only 4 students excellently use specific nouns in their
writing, 2 students did excellently in using specific adjectives, 1 student
gets the highest score in applying specific verbs, and another bright
student does well in using precise adverbs. However, most of the students
of this academic year still lack of knowledge about specific words that
they rely heavily on general terms in their writing.

Table 6
The Quality of Appropriate Words of 2008/2009 Writing I Students
Essay Nouns Adjectives Verbs Adverbs Average

16 4 4 3 4 4
17 4 3 4 4 4
18 4 4 4 4 4
19 4 4 4 1 3
20 4 4 4 4 4
21 4 4 4 3 4
22 3 4 2 1 3
23 4 4 4 4 4
24 4 4 4 4 4
25 4 4 4 4 4
26 3 3 4 4 4
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Essay Nouns Adjectives Verbs Adverbs Average
27 4 4 4 4 4
28 3 4 2 4 3
29 4 4 2 4 4
30 1 4 1 3 2

Mean 54/15 =
3.6 ≈ 4

58/15 = 3.87 ≈
4

50/15 =
3.33 ≈

3

52/15 =
3.47 ≈ 3

55/15 =
3.67 ≈ 4

Overall, the quality of the students in the academic year 2008/2009
in using appropriate words is excellent. Most of the students get the
highest score. The average score of the nouns and adjectives is excellent,
but the score of the specific verbs and adverbs is 3 which is already good.

Discussion
From the analysis, it has been found that the quality of word choice

manifested in the essays of the students belonging to both academic year
of 2006/2007 and that of 2008/2009 is about the same quality level that to
be good. As mentioned earlier, good quality of word choice is
characterized by the use of specific and appropriate words. In general, the
students of both academic years have demonstrated a good use of specific
and appropriate words in their narrative writing.

From the academic year 2006/2007, most students use general
words in their narrative compositions. It is presented in Table 4.3.1 below
that 5 students or about 33.33% of the students are not able to write using
specific words. About 53.33% of the students have shown a fair quality in
applying specific words in their writing. 13.33% of the students have been
identified as having a good quality in specificity found in their narrative.
However, none of the students have an excellent quality to use the words
specifically. In table, it shows that most students (66.67%) have an
outstanding quality in using the words appropriately while the rest
33.33% of the students perform good quality of using appropriate words.
None of the students has the quality below the average

Table 7
The Occurrence of Specific Words Quality of 2006/2007 Students

Score

Notes

1
(Unsatisfactory)

2
(Fair)

3
(Good)

4
(Excellent)

Occurrence 5/15 8/15 2/15 0/15

Percentage 33.33 53.33 13.33 0
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Table 8
The Occurrence of Appropriate Words Quality

of 2006/2007 Students
Score

Notes

1
(Unsatisfactory)

2
(Fair)

3
(Good)

4
(Excellent)

Occurrence 0/15 0/15 5/15 10/15

Percentage 0 0 33.33 66.67

From the tables below, it is found that the students from the
academic year 2008/2009 cannot use specific words excellently; however,
most of them have performed an excellent quality in using the words
appropriately. About 46.67% of the students are said to have a fair
quality. 33.33% of them shows good quality and 20% of them have poor
quality. There is no student identified as having an excellent quality. In
the second table presented below, it shows that 80% of the students
excellently use appropriate words. 13.33% shows good quality and 6.67
of them have a fair quality. Yet, no students with the lowest quality
found.

Table 9
The Occurrence of Specific Words Quality of 2008/2009 Students

Score

Notes

1
(Unsatisfactory)

2
(Fair)

3
(Good)

4
(Excellent)

Occurrence 3/15 7/15 5/15 0/15

Percentage 20 46.67 33.33 0

Table 10
The Occurrence of Appropriate Words Quality

of 2008/2009 Students
Score

Notes

1
(Unsatisfactory)

2
(Fair)

3
(Good)

4
(Excellent)

Occurrence 0/15 1/15 2/15 12/15

Percentage 0 6.67 13.33 80

The  nouns  used  in  all  30  essays  are  mostly  specific.  There  are  5
essays which show an excellent use of specific nouns. Seven essays apply
specific nouns well. Seven others use the specific nouns fairly while the
rest 11 use few nouns that are specific which then categorized as
unsatisfactory in terms of specific words. Some specific nouns like “girl”,
“best friend(s)”, “boy(s)”, “boyfriend(s)”, and “eyes” are present in most
number of essays. The first noun “girl” is found in 15 essays of both
academic years while the later words are present in 9 essays. There are
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many repeated proper nouns exist in each essay which indicate that the
students from both academics have a good understanding that proper
nouns are specific.

In average, there is a fair use of specific adjectives in all essays.
The details are as follow: 3 essays are given perfect score of 4, 6 essays
are  worth  score  of  3,  11  essays  are  scored  2,  and  10  essays  have  the
lowest score. Seven essays share the same specific adjectives like “the
best” and “same” while 6 of them apply “favorite” in their composition
which mean the students still have lack of knowledge about adjectives
that can modify the nouns vividly.

Not all essays contain specific verbs throughout the paragraphs.
The average score of using specific verbs in all essays is 2 that is said to
be fair. There is only one essay given perfect score for its specific verbs
usage. Another essay shows good use of specific verbs throughout its
paragraphs. There are 17 essays that contain few strong verbs (the score is
2) and 11 essays that mostly use general verbs that is scored 1. The verbs
“hear”, “leave”, “reply”, and “remember” are often used in most essays in
which  the  first  word  appears  in  16  essays,  second  word  is  used  in  12
essays,  while  the  last  two  words  are  used  in  11  essays.  These  findings
show that almost half of the essays apply at least four same verbs.

Some  specific  adverbs  are  used  in  all  thirty  essays  that  to  be
averagely scored 2. There is only one essay applies excellent use of
specific adverbs throughout its paragraphs. Six essays show a good use of
specific adverbs, while 10 essays are given 2 in score as they contain
some specific adverbs, and 13 essays are scored 1. The following adverbs
commonly found in the essays are “together” and “at Widya Mandala
University”. The word “together” exists in 13 essays while the latter in 7
essays.  This  result  shows  that  there  is  lack  of  mastery  in  using  various
adverbs that are specific.

The students from both academic years have used most English
words appropriately. It can be seen from the average score of their words
which  reaches  3.  This  means  the  EESP  students  are  able  to  use  the
English words contextually appropriate.

Most  nouns  are  used  appropriately  in  the  essays.  There  are  23
essays scored 4 for its appropriate use of nouns. 5 essays are said to be
good in terms of using nouns appropriately. Only 1 essay has been scored
2 and another is scored 1. From the essays, it is found that 2 essays have
applied the collective noun inappropriately which should be “a bouquet of
flowers” that is written as “banquet of flowers” and “bucket of flowers”.
Other nouns are misused as it  is in the adjective and the verb forms, for
instance “phoned” and “brave” that are supposed to be “phone call” and
“bravery”.

In  adjectives,  the  common thing  that  makes  the  words  misused is
due to its improper forms that are written in either the verb form like
“love” instead of “lovely” or in the noun form like “woods” instead of
“wooden”. However, the adjectives are well-used in most essays that only
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1 essay has the lowest score, 3 essays are given score of 3, and 26 essays
are in excellent use of adjectives.

The verbs used in the essay are mostly appropriate that in average,
this  type  of  content-words  is  scored  4  based  on  its  appropriateness.  The
verbs that are used inappropriately found in the essays are “reply” and
“find” which the two words should be written as “replied” and “found” in
the  past  form.  However,  some  students  misuse  the  words  to  become  “
replay” or “replaid” and “to found” or “founded”. The phrasal verb “come
over” is misused two times from both academic years that supposedly
written by simple “come”. These misused words indicate the students’
confusion over similar verbs that have different meanings.

An excellent use of appropriate adverbs is demonstrated in almost
all essays. There are 21 essays that score 4, 6 essays are given 3, 1 essay
is given 2, and other 2 essays are scored by 1. The adverbs “on someone’s
face” appear some times throughout all 30 essays. It is inappropriate when
modifying the verb “slap” and the words “tears drop” and the adverbs
should be written as “on someone’s cheeks”. This infers that some
students lack a sense of awareness when describing an action that makes
their sentence sound illogical or awkward.

Having done the analysis concerning on the word choice, the writer
feels that the superlative form in both adjectives and adverbs are not
necessarily considered as specific as happens in the adjective “the best” or
“the most shocking” considering that those modifiers are still vague and
do not clearly show what makes the thing “the best” or in what way the
thing becomes “the most shocking”. However, the theory from Peha and
that of other writing experts state that all modifiers written in superlative
forms are said to be specific as it refers to one person or one thing only.

Conclusion
Based  on  the  findings  of  this  study,  it  can  be  concluded  that  the

students under study are able to write compositions using specific and
appropriate word choice. Most students still struggle to use specific words
in their writing that make them tend to repeat the words so many times.
Even so, it has been identified that the students have fairly used the
specific words in their writing which has average score 2. The students
under study also demonstrate a good knowledge of English words and
meanings that in average, their usage of appropriate words has been
scored 3 which means good. Based on the two characteristics, most of the
essays  under  study  are  worth  score  of  3  that  resulted  in  good  result  or
score  3  of  the  average  scores  of  the  thirty  compositions  concerning  on
their word choice.

Although the overall score indicates that the students have a good
ability in using specific and appropriate words, the writing lecturers are
still expected to make efforts to make the students improve their writing
in terms of word choice since so many times the students deal with word
repetition that creates boredom for the readers.
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Suggestions
The last part of this study contains several suggestions that are

delivered to the EESP authorities, Writing I lecturers and the students of
EESP of WMSCU. The suggestions are given to improve the students’
ability to write the compositions by using words that are specific and
appropriate in context. The writer also gives the suggestions for further
researches concerning on word choice.

Suggestion for EESP Authorities
As to minimize the word repetition made by the students when

writing their compositions, the writer feels the need for EESP authorities
to include vocabularies section in Writing I syllabus and in the students’
textbook that this section really becomes a part of the core in Writing I
lesson and not treated as an additional activity or as a trivial matter that
further makes the teachers simply ask the students to read and memorize
the words by themselves.

Suggestion for Writing I Lecturers
The writer suggests that Writing I lecturers still make their best

efforts in teaching and training the EESP students in using words
specifically and appropriately in the context. The writer thinks that the
lecturers can implement triggering activities concerning on word choice
based  on  the  types  of  genre  writing  or  on  the  topics  being  taught.  For
instance, the lecturer can introduce the verbs “swerve” and “collide”
when  writing  on  a  topic  like  “accident”  and  the  like  through  mind-
mapping or others that encourage the students to create the specific words
by themselves. It is suggested that the lecturers deepen the students’
knowledge over specific and appropriate words in order to improve their
word choice quality.

Suggestion for Further Researchers
At  the  end,  since  this  study  was  limited  to  the  time,  the

instruments, and the relating sources, the writer of this thesis is not able to
claim that the findings of this study is typical to all EESP students at any
university and all English learners. Therefore, the writer suggests this
study be continued by using better instruments and adequate relating
sources, or using more data to be analyzed from different types of genre
writing so that the results will reflect the more accurate and updated
common words that are used vaguely and inappropriately.
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